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	Grade 3
Unit Overview
Character Studies

	Focus Teaching Points
	· Getting to know a new character the way we get to know a new friend--noticing how a character talks and acts
· Growing ideas and formulating theories from observations by thinking, “What kind of person is this?”
· Noticing patterns in a characters’ actions and feelings and developing theories about characters from these patterns
· Inferring motivations and struggles of characters
· Using theories about characters to predict
· Using learning progressions to self-assess our work and to set new reading goals 
· Understanding characters through the lens of story structure (“story mountains”)
· Noticing how characters face and react to problems they encounter
· Noticing the role of secondary characters
· Noticing the roles illustrations play in a story
· Paying close attention to a story’s climax and how a main character is tested
· Noticing how characters draw on traits to resolve problems
· Learning lessons alongside characters
· Looking back to analyze author’s craft
· Comparing characters: noticing similarities and differences
· Comparing the problems characters from two different books face and the characters’ reactions to these problems
· Developing debatable ideas about characters
· Comparing and contrasting the lessons characters learn

	Key CCSS Standards
	Reading Standards for Literature (RL)
· 1, 2, 3, 4, 5, 6, 7, 9, 10
Reading Standards for Information (RI)
· 10
Reading Standards: Foundational Skills (RF)
· 3, 3a-3f, 4, 4a-4c
Speaking and Listening Standards (SL)
· 1, 1a-d, 2, 3, 4, 5, 6
Language Standards (L)
· 1, 3, 4, 5, 6

	Bends in the Road
	· Getting to know a character as a friend
· Following a character’s journey
· Comparing and contrasting characters across books

	Recommended Professional Resource(s) to Guide Instruction
	[bookmark: _GoBack]Character Studies from the Units of Study in Teaching Reading, Grade 3 by Lucy Calkins, Julia Mooney and Kristin Smith (2015) and the resources in support of this unit from heinemann.com 

	Recommended Anchor/Mentor Texts
	The unit provides a pacing guide for your read aloud using the following two mentor texts found in your trade pack:
· Because of Winn-Dixie by Katie DiCamillo (see pacing guide pages xv-xvi)
· Make Way for Dyamonde Daniel by Nikki Grimes (see pacing guide page xvi)

You may decide instead to teach using an alternate text such as:
· The Miraculous Journey of Edward Tulane by Kate DiCamillo.
· Other recommended texts, including picture books, for instruction and for book clubs can be found on the Mentor Texts tab of this unit.

	Tips for the Unit
	· When children infer about characters and their motivations and struggles, when they notice patterns in how characters act and in what they say, and when they see life lessons told through the story of a character, they are truly learning how to comprehend stories (i.e. literature/narratives) at deeper levels.  That’s why Character Studies is such an important unit for Grade 3. This unit is so much more than identifying character traits or feelings; instead, this unit builds on all that children have learned in K-2 to help children understand increasingly complex texts.
· Begin the unit with the Pre-Assessment during the week of January 3-6.  While this pre-assessment comes from the Heinemann site, please go directly to the Silent Reading Assessment tab for Grade 3 on our PPS Literacy Coach site for these materials.  After scoring the assessment, you will want to return to at least parts of this assessment to help students with self-assessment/goal setting.  For example, while teaching Bend I, you may return to question #1 from the assessment.  In Bend II, you may return to questions 2-3. While we chose to use the streamlined version of the questions for the district assessment, we encourage you to use the language found with the more detailed/scaffolded set of questions for teaching purposes during this unit.  You can find that version of the questions on Heinemann.
· The Silent Reading Assessment addresses the four concepts below.  You will find that these concepts are likely to be featured on MCAS in the spring and are central understandings developed through the unit:
· Inferring about Characters and Other Story Elements: Character Traits
· Character Response/Change
· Analyzing Parts of a Story in Relation to the Whole
· Determining Theme (Life Lessons) and Cohesion
· When choosing an anchor text for teaching readers, the reading of this text occurs outside of the reading workshop during your designated read-aloud time (e.g. after recess, before dismissal).  Then during your reading workshop minilesson, return to key scenes and passages for your teaching. This approach allows you to keep your minilessons truly “mini” and allows for enough time for independent practice.  If this is your first time with the unit, we encourage you to use the pacing guide found on pages xv-xvi to help keep you on track.  
· We encourage you to read “An Orientation to the Unit” on pages vi-xiv that provides a summary of each bend in the unit and an overview to the unit as a whole.  You will also find suggestions for gathering resources, goal setting and preparing children for effective book club conversations.
· Bend I zooms in on understanding characters and the sessions move quickly from making observations to growing ideas/theories about characters.  This is a key shift in Grade 3 and the Narrative Rubric (see #1 Inferring about Characters/Character Traits) helps to illustrate, explicitly, the expectations for thinking about and describing characters.
· Bend II follows a character’s journey through the plot of the story.  The sessions help students understand story structure and how characters move through the arc of a story in predictable ways.   You will teach how characters face problems, resolve them and then learn from these problems.  During this bend, we encourage you to help students name story elements and the role they place in the development of the story.  This bend also helps you teach students to pay attention to character change/life lessons (theme).  Be sure to slow down and extend students’ learning related to these concepts, as needed.
· Bend II also introduces book clubs.  Take time throughout this bend to teach children how to talk about books with book club members.  To prepare for book clubs, you will want to consider how to create collections of books that feature multiple titles.  There are many options for creating this collection.  We encourage you to speak to your literacy coach to create the best plan for you and your students. We also encourage you to read pages xii and xiii for suggestions from the unit.
· Your interactive-read aloud time is also an important opportunity to teach children how to engage in meaningful conversations with partners and clubs.  As you engage the whole class in conversations through turn-and-talk you are teaching both content and the practices of effective conversations. 
· Bend III provides opportunities for students to bring their learning together through comparing and contrasting characters across books.  
· See the many anchor charts on partner conversations under Anchor Charts for this unit.  
· Additional teaching resources can be found on heinemann.com for each session of this unit.

	Classroom Library
	· During this unit children should spend the majority of their time reading fiction texts.  During Bends II and III, children will read from text sets you create that feature multiple copies of books that go together, including novels and picture books.  
· The classroom library should have a range of texts in terms of complexity, genre, authors and length to appeal to the diversity of readers in your classroom
· Books can be organized by author, genre, text type
· Some portion of the library may be leveled

	Materials and Resources
	· Read-alouds that inspire rich conversations
· Expanded Reader’s Notebooks to include sections allowing for longer writing in response to texts and in preparation for partner conversations:
· Reading Log, Try It!  for exercises from minilessons, Independent Thinking for annotations and stop and jots, Longer Writing for longer responses to text, and Favorite Lines for those memorable phrases, lines, and quotes from favorite books 
                                  OR
· Reading Log, Strategy Entries for exercises from minilessons, Independent Entries for annotations, stop and jots, longer written responses, and Favorite Lines for those memorable phrases, lines, and quotes from favorite books 
· Charts related to routines and expectations for Reading Workshop, particularly expectations related to independent reading and partner conversations
· Active engagement anchor charts 
· Thinking and talking strategy bookmarks 

	Assessment
	· Use BAS data to target differentiated instruction through conferences and guided reading.  BAS should be conducted in January for any child scoring below a Level N, Instructional, in September.  
· A Pre- and Post-Silent Reading Assessment is now part of the district’s expectations for this unit.  For details see the Silent Reading Assessment tab for Grade 3 under Assessment. 
· For an optional on-demand assessment to be used mid-unit or with small groups using a read aloud from Patricia Polacco, see the Assessment tab for this unit. 
· Reading conference notes
· Running records, as needed

	Celebrations
	· Give students an opportunity for reflection in their reader’s notebooks.  Students can reflect on the ways in which they have grown as readers while also setting goals for the next unit.  
· Invite children in each book club to put together a text set similar to the ones you created for them.  Children can think across the books they have read not just over the past few weeks, but at any time in their lives and can come up with new categories of titles that go together in some way.  Consider ways to display and share these text sets not only in the classroom, but in other parts of the school (e.g. school library).  For more details, see pages 170-172.



	
