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	Grade 3

Unit Overview
The Literary Essay 

	Focus Teaching Points
	· Reading texts closely to pay attention to the ideas in them
· Generating ideas about a text

· Growing ideas from powerful passages or lines in a text

· Gathering and categorizing evidence from the text to support a claim about a text

· Angling essays to support a claim

· Incorporating literary terms and important moments from the text to strengthen the argument
· Crafting introductions and conclusions

· Revising and editing with the genre in mind

	Key CCSS Standards
	Reading Standards for Literature (RL)

· 3.1, 3.3, 3.10, 4.1
Writing Standards (W)

·  3.1, 3.4, 3.5, 3.6, 3.7, 4.1a-d, 4.2, 4.3, 4.4
Language Standards (L)

· 1,1a-I, 2, 2a-g, 3, 3a-b, 4, 4a-d, 5, 5a-c, 6
Speaking and Listening Standards (SL)

· 3.1b, 3.2, 3.4, 4.4

	Bends in the Road
	· Closely reading to generate ideas about literature
· Supporting and crafting the arguments

· Drafting and revising essays with increased independence

	Recommended Professional Resource(s) to Guide Instruction
	· “The Literary Essay: Equipping Ourselves with the Tools to Write Expository Texts that Advance an Idea about Literature” from If . . . Then Curriculum: Assessment-Based Instruction, Grade 3 in the Units of Study in Opinion, Information, and Narrative Writing by Lucy Calkins and the TCRWP staff

	Recommended Anchor/Mentor Texts
	· Teacher writing and co-constructed writing from the unit
· Literature about which your students can write; these should be texts you and your class have studied throughout the year, such as Patricia Polacco books, Pippi Longstocking, any short stories you may have read from a collection such as Hey, World, Here I Am or other picture books that are rich and complex

· Students may be familiar with The Stories Julian Tells from grade 2, which you could revisit prior to the unit.
· See page 45 (“Getting Ready: Gather Texts for Students”) for tips about selecting short versus longer mentor texts for this unit.

	Tips for the Unit
	· This unit is intended to be just a couple of weeks.  It is the transition between opinion writing about topics and opinion writing about texts.  It provides students with the necessary foundation upon which the fourth-grade unit The Literary Essay: Writing about Fiction will build.  Your students will also use the lessons you teach in this unit to respond to the Literary Analysis Task MCAS in a couple of months.  So while it is short, it is important!  
· Many of the resources you used to teach the previous opinion writing unit (Changing the World: Persuasive Speeches, Petitions, and Editorials) will be applicable to these literary essays.  See the Anchor Chart and Assessment section below.
· The authors of the unit recommend a few days on each bend, perhaps a week and a half on the first two bends and then another week on the third bend.  Students will write one literary essay during the first two bends, and then repeat the process in the third bend.  Remember that the goal is not to make one piece of writing perfect.  Rather, students will incorporate what they can in the first essay, then try the process again (and ideally lift the quality) in the second essay.  

· This unit does not contain specifically worded teaching points at the end of the chapter.  However, the narrative explanations in the unit of what to teach in each bend contain helpful ideas to support you in determining what the teaching points can be.  The specific page numbers are listed in the following tips:

· In Bend I, you will encourage students to generate lots of entries about a particular text, teaching them different ways to read and write in order to do this.  You will teach them prompts to “jump start,” elaborate, and support their thinking.  You will also teach them ways to grow, or linger on, an idea.  Once students are doing this, you will teach them to find a seed idea from which they can generate possible claims.  (Read pages 46 – 49 for specific teaching ideas in Bend I.)

· Elaboration and growing an idea about a text is supported by really understanding a text.  Close reading is a way to do this.  Use texts students know really well (or at least a particular excerpt or scene) and teach them how to revisit a text through different lenses, such as rereading to notice what a character’s actions tell about the character, or rereading to notice what a secondary character says that reveals more about the main character or the lesson the main character learns.  See the Teaching Resources page of this unit to read a sample lesson on guiding students through a close reading of a scene in a text.  This type of work can be done with any text/scene.  Supporting students in this type of reading will support them in generating substantial ideas about literature.  This in turn supports the quality of their literary essays.
· Structure is important in organizing students’ thoughts for a literary essay.  The boxes and bullets structure will support students in organizing an essay well, with a claim and supports for that claim.  However, at times, students can get bogged down in creating such detailed boxes and bullets that they have no energy left for the drafting of the essay.  The boxes and bullets graphic organizer is intended to be a quick sketch of ideas for organization purposes, not be so detailed that students simply copy it into paragraph format.  Be sure students use this structure as a way to organize their claims and supports, not as a task to complete in a day’s writing workshop. 

· Another equally effective tool for organizing thoughts for an essay is the use of a hand!  Students can talk to a partner (or themselves!) by tapping the palm of their own hands while stating the claim, then naming the supports for that claim across their fingers (a different support on a different finger).  They will probably only talk across 2 – 4 fingers, depending on how many reasons they have to support their claim.  Students could also use the knuckles of their hands for elaboration:

· Palm: State the claim

· Finger one: 1 reason I think this is .  . .; knuckle one: examples, explanation of the first reason

· Finger two: another reason I think this is . . .; knuckle two: examples, explanation of the second reason

· Finger three: I also think this because . . .; knuckle three: examples, explanation of the third reason
· Palm: Restate the claim

· It is important to note that the CCSS expect students to “write opinions or claims and to supply reasons or examples to support the opinions or claims but do not expect third-graders to coordinate all those layers of development” (page 48).  In other words, the CCSS does not expect students to lay out all the reasons upfront for the claim; a student could make the claim, write about a reason, then write another reason, without telling the reader upfront what all the reasons are.  That type of organizational structure is expected in fourth grade.  Of particular importance during this unit for your third graders is the use of transition words linking these reasons together.  Whether the introduction sets readers up ahead of time to know all the supports of a claim is not as important as how the writer connects one idea to the next.  See the bottom of page 48 and the top of page 49 for more on connecting one idea to the next when writing literary essays.
· In Bend II, you will teach students to support and craft their arguments with evidence from the text.  You will teach them how to retell part of the story to support an idea, how to “unpack” their thinking, and how to angle their retelling to support the claim.  You will also teach students how to quote from the text and how to “unpack” the quote.  This is important work that students will refine in the years to come.  In this bend, you will teach students how to write introductory and concluding paragraphs, then revise and edit their full drafts with a lens toward the essay genre. (Read pages 49 – 50 for specific teaching ideas in Bend II.)
· In Bend III, you will invite students into the full process a second time.  Your goal is to increase independence, allowing them increased choice and striving for increased quality.  Remind students of strategies learned in the first two bends by hanging anchor charts constructed during those lessons. (Read pages 50 – 51 for more on Bend III.) 

	Materials and Resources
	Each child: 

· Writer’s Notebook 
· Writing folder for drafts and any reference materials 
Teacher:

· Writer’s Notebook for modeling

· Teacher-generated writing for modeling
Anchor charts from the previous opinion writing unit; an example of one is found here

	Assessment
	· Teach students to self-assess, using the Opinion Writing Checklists and Rubrics.  These resources help you and your students have specific language and expectations for the organization and development of the essays, such as the use of transition words and ways to elaborate.

	Celebrations
	Provide an opportunity for children to share their literary essays and celebrate their learning:

· Students could set out their first and second literary essays side by side and visit one another’s writing, writing brief but meaningful compliments on sticky notes as they go.
· You could set up a display in the classroom to highlight the books and their accompanying literary essays tucked inside, rotating the display so that everyone’s book/essay pair is included.



