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	Grade 3

Unit Overview
Series Book Clubs

	Focus Teaching Points
	Thinking, talking and writing about our reading:

· Envisioning secondary characters, as well as the main characters

· Keeping track of setting details and revising mental images of setting

· Setting book club reading goals

· Noticing patterns in a character’s actions or feelings 

· Developing ideas about the relationships between characters

· Noticing how characters react in the face of trouble

· Comparing and contrasting books in a series

· Learning from our characters’ actions and reactions

· Developing rich theories about characters: moving from single ideas to complex ideas

· Organizing post-its to begin to build and support theories

· Developing theories about the desires and motivations of characters

· Focusing in on intense moments in our books

· Thinking, talking and writing about our reading

	Key CCSS Standards
	Reading Standards for Literature (RL)

· 1, 2, 3, 4, 5, 6, 7, 9, 10
Reading Standards for Information (RI)

· 10
Reading Standards: Foundational Skills (RF)

· 3, 3a-3f, 4, 4a-4c
Speaking and Listening Standards (SL)

· 1, 1a-d, 2, 3, 4, 5, 6
Language Standards (L)

· 1, 3, 4, 5, 6

	Bends in the Road
	· Teaching clubs to revisit and lift the level of inferring about characters
· Reading second, third and fourth books within a series—revising theories, providing relevant textual evidence, and moving into interpretation

· Comparing and contrasting different characters and themes from different series

	Recommended Professional Resource(s) to Guide Instruction
	Unit 3: “Series Book Clubs,” from A Curricular Plan for the Reading Workshop, Grade 3 (e-doc).
 

	Recommended Anchor/Mentor Texts
	· Pippi Longstocking by Astrid Lundgren which contains many “mini-stories”

· A selection of Patricia Polacco books containing reoccurring characters
· The next book in a series you may have started during Understanding Character
· Other recommended texts for modeling and book clubs within this unit can be found on the Mentor Texts tab of this unit on the PPS Literacy Coach Connect web site: Series Book Clubs-Mentor Texts and Student Titles

	Tips for the Unit
	· This unit is the first in which you make the big shift from partnerships to the launching of book clubs as children engage in reading at least a few (hopefully even more!) books within a series.  
· Series serve as a scaffold to moving into harder levels.  These books often repeat characters and settings, with plot lines that tend to be formulaic.  As children read at least a few books in a series, they will start to internalize how a particular series “tends to go”.  These scaffolds support greater volume in reading, while also supporting students’ deepening comprehension work as their characters change and encounter different problems over the course of multiple books.
· To model the work of series books, we recommend that you read-aloud from a book such as Pippi Longstocking, in which each chapter represents a different experience and problem for Pippi and her friends.  As students get to know Pippi in one chapter, they will be able to predict what she will do in successive chapters and at the same time consider the ways in which she grows and changes.  You could also choose to use a set of picture books with the same character, such as the Patricia Polacco books featuring Trisha and Richie to model comprehension across series books.
· Getting to know a particular series also allows children to become familiar with a particular author’s style—a great way to help children think “About the Author” and build skill in the CCSS Craft and Structure standards.  Encourage students to “think like writers” in noticing the author’s craft within these books. 
· This unit changes in structure (from partnerships to book clubs), but it also takes an important step forward in terms of the depth of thinking we expect our readers to engage in.  You will likely find a quick reread of Parts Two and Three of the e-doc particularly useful for understanding how to move students from inferring about characters to building theories and to making comparisons across texts.  
Reading, Goal Setting and Talking in Book Clubs:

· Much of your work in this unit will focus on helping children engage in meaningful book club discussions with a small group (approximately 3-4 kids). This work builds on the previous unit in which children learned to develop skills in thinking deeply about characters, setting goals and deadlines for reading with a partner and growing ideas together in increasingly “meaty” conversations.  If you find that your students still struggle with talking in a partnership, you may decide to keep them in partnerships longer.   Here is an anchor chart you can use to help book clubs set norms for meeting together: Setting Book Club Norms
· We encourage you to give readers a choice among at least a few options for a series (with a level of complexity that is just right for them).  This choice is at the heart of Reading Workshop, as it can really make or break the degree to which children feel ownership for their club and are motivated within it.

· Setting due dates for reading a particular section or chunk of the text should also be something for which the children take ownership, with your scaffolding as needed.  It is important that students are reasonable about how much they can read during a particular reading block, but it is also important that they set goals that raise the bar for the volume of reading they do in preparation for book clubs.  In other words, reading one chapter at a time will not be sufficient for having meaningful conversations, nor will it be enough to read an adequate amount of books over time.
· To help with momentum and keeping up with the reading for a club, we encourage children to read these books at home, as well as in school.  

· When students have read to their stopping place, and are waiting for others, we suggest setting an expectation that they do not read ahead.  Instead, provide other options, i.e. children can write to prepare for conversations in their reading notebooks; read their own independent just-right book; and read nonfiction texts/articles from the classroom library or on Storia. This encouragement to continue reading nonfiction will ensure that they continue to read across text types, even while in this unit focusing on fiction.
· One management structure you may want to put in place is to schedule different groups to meet on different days so that you can listen in and support conversations where needed.  Once book club members know when they will be meeting, they can make a plan for how much they can read until the meeting date.  
· To support deeper conversations, teach strategies for children to construct “talking essays” in which they start with a claim and support their ideas with examples and evidence from the text.  Book club members can see if the examples support the reader’s case, looking back in the book to support or disagree with evidence.  See the bottom of page 55 and top of 56 in the e-doc for more information on this “boxes and bullets” approach to discussion.  
· This is also good time to return to the anchor charts for conversational prompts: Anchor Charts-Conversational Prompts and Talking about Characters.  
· See additional teaching resources under the Character Unit (character traits language and prompts/sentence frames to support conversation): New Character Teaching Resources
Writing about Reading

· Remember to continue to build on children’s experience with writing to develop their thinking and to hold onto their thoughts in preparation for conversations.  See the trajectory of routines/experiences related to Writing about Reading Across the Year here: Writing about Reading (Teacher Resources) and the Anchor Chart to support writing long: Writing Long
· Children can prepare for meaningful book clubs by rereading their post-its and selecting post-its that go together or that reflect a good starting place for conversation; by writing longer off of a post-it note to get reading for conversation; and by writing and responding to each other in blog posts (to which they can follow-up with conversation).  The more you teach your students what to pay attention to, what to jot down, and how to come prepared for a meaningful conversation, the better these conversations will go.  See page 54 of the e-doc for initial suggestions around using post-its to track information on characters.  Also see this link for an anchor chart on Writing Long.

	Classroom Library
	· During this unit children should spend the majority of their time reading fiction texts.  The classroom library should be organized to support choice with these texts, but children should continue to have some time to choose texts across a wide variety of genres. 

· The classroom library should have a range of texts in terms of complexity, genre, authors and length to appeal to the diversity of readers in your classroom

· Books can be organized by author, genre, text type

· Some portion of the library may be leveled

	Materials and Resources
	· Read-alouds that inspire rich conversations
· Expanded Reader’s Notebooks to include sections allowing for longer writing in response to texts and in preparation for partner conversations:
· Reading Log, Try It!  for exercises from minilessons, Independent Thinking for annotations and stop and jots, Longer Writing for longer responses to text, and Favorite Lines for those memorable phrases, lines, and quotes from favorite books 
                                  OR
· Reading Log, Strategy Entries for exercises from minilessons, Independent Entries for annotations, stop and jots, longer written responses, and Favorite Lines for those memorable phrases, lines, and quotes from favorite books 
· Anchor charts to support thinking about characters and charts to support meaningful conversations 

	Assessment
	· Use the post-assessment from the Character Unit to help inform this unit (it can serve as a post-assessment for Character AND a pre-assessment for Series): http://ppsgrade3.weebly.com/assessment7.html
· Conduct the post-assessment at the end of Series: Series Post-Assessment
· Reading conference notes

· Running records, as needed

	Celebrations
	· Give students an opportunity for reflection in their reader’s notebooks.  Students can reflect on the ways in which they have grown as readers while also setting goals for the next unit.  
· Students can prepare a brief oral advertisement or book talk for their series, highlighting one-two characters from the book using all that they have learned from the unit.
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